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S19 Template for Illinois Reads Final Curriculum CIEP 329  
Illinois Reads Books  

 
Title of Book  Dangerous Jane 
Title of Unit The Most Dangerous Woman in America! 
Grade level (interest)  Grades 3-5     Reading Grade level  4th Grade 
Lexile Level  770L Guided Reading level  R 
 A. Purpose for 
Instruction/ Essential 
Questions/ Theme 

Purpose  
Dangerous Jane, while recommended for 3rd to 5th grade, works perfectly for fourth graders at an 
instructional level. This nonfiction text provides a factual account of Jane’s life but incorporates 
engaging illustrations and provides connections between the readers and Jane. This text allows for 
exploration and reinforcement of key literacy skills. The beautiful writing is the perfect way to 
practice summarizing by highlighting key terms. The wealth of information in this text can be used to  
help students practice selecting what information is important out of a text. The details of Hull House 
provide students a way to visualize what it looked like in order to create a mental image. New 
information on Jane allows students to ask questions in order to make connections to what is new to 
them. The book briefly highlights the major events in Jane’s life, which helps students put the events 
in sequential order.   
Jane Adams is an important woman in Chicago history because of her establishment of the Hull 
House, but the story rarely goes farther. This non-fiction text provides the opportunity to dive deeper 
into the life of such an important American woman.  
 
Essential Questions 

• How do the events in a person’s life help shape them? 
• How did Jane threaten the status quo? 
• How can we take risks to make the world a better place? 

 
Theme 
Jane Adams was influential, but as the book explains, there were plenty of people who did not agree 
with her. This story encourages students to push boundaries and make connections in order to make 
the world a better place and asks students what risks they are willing to take, even if it makes them 
“dangerous”. 
 

 
     B. Alignment to the depth of the Common Core – Standards addressed and assessed 
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CCSS ELA Standards  
[Reading, Writing] 
4 required, you may 
identify up to 6 if you 
are writing six lessons 

Lesson One 
CCSS.ELA-LITERACY.RI.4.4 
Determine the meaning of general academic and domain-specific words or phrases in a text relevant to 
a grade 4 topic or subject area.  

Lesson Two 
CCSS.ELA-LITERACY.RI.4.2 
Determine the main idea of a text and explain how it is supported by key details; summarize the text. 

Lesson Three 
CCSS.ELA-LITERACY.RL.4.1 
Refer to details and examples in a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

Lesson Four 
CCSS.ELA-LITERACY.SL.4.2 
Paraphrase portions of a text read aloud, or information presented in diverse media and formats, 
including visually, quantitatively, and orally. 

Lesson Five 

CCSS.ELA-LITERACY.SL.4.1.C 
Pose and respond to specific questions to clarify or follow up on information, and make comments that 
contribute to the discussion and link to the remarks of others 

Lesson Six 

CCSS.ELA-LITERACY.RI.4.5 
Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of 
events, ideas, concepts, or information in a text or part of a text. 
 

 

 
C. Student Learning Outcomes – Targeted unit goals 
• Students will predict what will happen in the story using a Predict-O-Gram. 
• Students will pull key words from the text in order to summarize the text. 
• Students will sort pieces of the text into what is “important” and what is just “interesting” in order to understand what 

key points in the text are important.  
• Students will illustrate an example of the Hull House using evidence from the text. 
• Students will pose questions during the reading in order to give their reading purpose.  
• Students will put events into chronological order in order to understand how Jane’s life made her the person she was.  

 
 
D. Text Sections to be read closely with plans to support reading and discussion – identify pages 
Lesson 1: Preview of the entire book 
Lesson 2: Pages 1-6 (Jane’s Early Life) 

http://www.corestandards.org/ELA-Literacy/RI/4/4/
http://www.corestandards.org/ELA-Literacy/RI/4/2/
http://www.corestandards.org/ELA-Literacy/RL/4/1/
http://www.corestandards.org/ELA-Literacy/RL/4/1/
http://www.corestandards.org/ELA-Literacy/SL/4/2/
http://www.corestandards.org/ELA-Literacy/SL/4/2/
http://www.corestandards.org/ELA-Literacy/SL/4/1/c/
http://www.corestandards.org/ELA-Literacy/SL/4/1/c/
http://www.corestandards.org/ELA-Literacy/RI/4/5/
http://www.corestandards.org/ELA-Literacy/RI/4/5/
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Lesson 3: Pages 7-10 (Jane in Europe) 
Lesson 4: Pages 11-15 (Jane in Chicago) 
Lesson 5: Pages 16-31 (Jane and the War in Europe) 
Lesson 6: Review of the entire book 
 

 
Academic Language to 
be supported at word, 
syntax and discourse 
levels 
Vocabulary 
Tier 2 Words 
Tier 3 Words 
 

Tier 2 Words 
• Poverty (Lesson 3) 
• Dignity (Lesson 3) 

• Undaunted (Lesson 4) 
• Traitor (Lesson 5) 

Tier 3 Words 
• Shacks (Lesson 2) 

• Settlement House (Lesson 3) 
• Washtub (Lesson 4) 
• Resolutions (Lesson 5) 

• Prime Minister (Lesson 5) 
 

 

 
Bloom’s Levels Addressed:  (Check all that apply) 

✓ Remembering (Lesson 6)                                              
✓ Analyzing (Lesson 1) 
✓ Understanding (Lesson 5)                                               
✓ Applying (Lesson 2)                                                     
✓  Creating (Lesson 4) 
✓ Evaluating (Lesson 3) 

 
 
          E.  Instructional Lessons 
Research Based 
Strategies 
[Tied to STW & 
standards] 

Sources for Strategies 
Buehl, D.(2017) Classroom Strategies for Interactive Learning (4th ed.) Portsmouth, NH: Stenhouse Publishers 
 
 Harvey, S., & Goudvis, A. (2007). Strategies that work: Teaching comprehension for understanding and 

engagement. Portland, Me: Stenhouse Publishers.  
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• Predicting/ using background knowledge: students will apply their background knowledge to 
terms from the story in order to predict what they think the story may be about. Accessing 
background knowledge before beginning a story helps a student begin to make connections 
with a new text. Accessing student background knowledge throughout a text helps students 
connect what they already know to the new information. (STW) 

• Summarizing: students will select important words from a text in order to summarize a text. 
Summarizing is important for students to understand so they can understand and describe the 
text as a whole without including every piece of information. (Buehl) 

• Determining importance: students will choose which pieces of information from the text they 
find important, and which information they find interesting. Determining importance is 
important because it teaches students how to find and focus on the information they will need 
and allows students to leave the interesting information behind. (STW) 

• Visualizing: students will use information from the text to visualize what Hull House might 
look like. While this story includes illustrations, students will not always have illustr ations to 
help them, so it is important for students to imagine what something in the text would look 
like. (STW) 

• Questioning: students will ask questions throughout the reading. Asking questions is 
important because it allows students to be curious and engaged in what they are reading. If 
students are asking questions about the text, it means there is some part they are 
understanding, and would like to know more. (STW) 

• Sequencing: students will put the events from the text in sequential order. Sequencing is 
important because when there are lots of major events in a story, it is easy to get them mixed 
up. Sequencing allows students to remember what they have read and the order it came in in 
order to make meaning of what they read. (STW) 

 
Brainstorming for Lessons 
Interactive 
activities for 
each lesson 
 
 
 
 
 
 

Lesson One: Predict-O-Gram 
Students will be given words or phrases from the text before reading. They will place the terms or 
phrases under the category they feel it best fits: character, setting, problem, or solution. After 
completing the activity, students will write a prediction of what they think the text will be about. The 
sorting of terms and phrases will be modeled in a copy of the Predict-O-Gram on the Smart Board, and 
the class will sort the remainder of the terms on the Smart Board after completing the activity 
individually. 
Lesson Two: Magnet Summary (Buehl) 
Students will read a section of the text and pull out the words they think are important (think, the 
important words are “magnetic” and the magnet is pulling them out. Using these words, students will 



R Orum LUC 

 5 

make a sentence that summarizes what the section was about. This strategy will be modeled on the 
Smart Board by moving words they find important, and then moving the words to make a sentence 
summary.  
Lesson Three: Fact Sort 
Students will discuss the difference between important information and interesting information. They 
will then be given pieces of the text, and they must decide if that information is important or 
interesting based on what they know about the story. After students complete the sort individually, 
they will share out and sort the phrases as a class on the Smart Board.  
Lesson Four: Brainstorm important aspects of Hull House for students to draw 
Students will read a section of the text and select pieces they feel helps them visualize what Hull 
House looks like. After reading, students will brainstorm a list of important things that help them 
visualize Hull House, which the teacher will write as a list on the Smart Board. Students will then use 
textual evidence to draw and label a picture of what they think Hull House would look like.  
Lesson Five: Question list on Smart Board 
Students will read a section of text and ask questions while reading. This will be modeled by the 
teacher by asking questions and writing them in a list on the Smart Board. After reading, students will 
return to their question list and figure out which of their questions were answered in the reading.  
Lesson Six: Sequence of events on Smart Board 
Students will put the events in Jane’s life in sequential order based on the text. This will be modeled 
by the teacher by dragging the events to their place on the Smart Board. Once students have 
completed the activity individually, they can share out and arrange the rest of the events in the 
correct order on the Smart Board. 
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Objective: 
 
Procedure  
Lesson One: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students will predict what will happen in the story using a Predict-O-Gram. 
 

Introduction/ Hook 
• Show students the front of the book, and possibly show them some of the illustrations inside 

the book. Do not allow too long, they are not reading the pages but are simply looking at the 
illustrations.  

• Read the title, “Dangerous Jane”  out loud. Ask students what they think the book will be about 
based on the title. Who is Jane? Why is she dangerous? 

“I do” 
• Put the interactive Predict-O-Gram on the Smart Board so that students can see it. 
• Explain how to do the Predict-O-Gram:  

a. Explain that they will put the terms where you think they go based on the story. Will the 
term be a character, setting, problem, or solution in this story?  

b. Emphasize to students that words can go in more than one box.  
c. Tell the students if they think they do not fit in any box, they can put them in the “other” 

box. 
• Model with an example: 

a. Choose one word and put it where you (the teacher) think it goes by dragging the word 
into the box on the Smart Board. 

b. Show the students that the word might go in more than one box. The words are 
infinitely cloned, so they can go in as many boxes as you wish.  

“We do” 
• As a class, select another term to do together: 

a. Ask the class where they think the term goes. 
b. Select a student to move that term to where they think it goes on the Smart Board. 
c. Allow for discussion; students may feel the word will go in another box.  
d. If another student feels the term goes in another box, they can move that term to where 

they feel it goes on the Smart Board.  
“You do” 

• Distribute the Predict-O-Gram graphic organizer to each student. 
• Explain the directions again of the Predict-O-Gram: 

a. Just like the class did on the board, students will choose where they put each term on 
their graphic organizer.  

b. There is no right or wrong answer; because we haven’t read the story yet, students 
should put the word wherever they think it will go.  
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Technology 
pages: 
 
Student pages: 

c. This activity is flexible; words can go in more than one box, or, if students feel a term 
does not fit in any box, they can put it in “other”. 

• Once the students have completed the Predict-O-Gram, they will write a one sentence 
prediction about the book. 

a. Encourage students to use the words from the activity to help with their prediction.  
b. Emphasize that students do not need to use all the words (in fact, discourage it since 

there are twenty words) but instead they should choose a few words they think are the 
most important. 

Bring it Back Together 
• Ask students to share where they put the terms:  

a. Allow them to explain why they put that term in that box. 
b. Select students to move the terms on the Smart Board. 
c. Allow for debate between students, and promote discussion for different answers. 

• Ask students to share what they wrote for predictions: 
a. Remind students that since it is a prediction, there are no “wrong” answers. This 

encourages students to take a risk and share what they wrote.  
 
Smart Board Pages 2 and 3 (inserted below) 
 
 
Lesson 1 Graphic organizer (inserted below) 
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Objective: 
 
Procedure  
Lesson Two: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students will pull key words from the text in order to summarize the text. 
 

Introduction/ Hook 
• Introduce the questions “what is a magnet?” and “what does a magnet do”. 

a. Answers will vary, but some may be “pulls things that are metal” “moves things” or 
“attracts things”. 

• Based on what they know about magnets, ask students what they think a “Magnet Summary” 
might be.  

a. This will be more challenging than the intro question, and answers may be completely 
incorrect (that is ok!). 

• Explain what a magnet summary is: 
a. A magnet summary is where you are the magnet, and you pull out the words that you 

think are important. Then, you look at the words you pulled out, and decide which are 
the most important. You will use the most important words to make a sentence that 
summarizes the section you just read.  

 
“I do” 

• Model how to do a magnet summary on the Smart Board:  
a. While reading part of a text, select words you think are important.  
b. Demonstrate the dragging of the word towards the magnet on the Smart Board so 

students can visualize the magnet. 
c. Once you have finished the section, look over the words you have chosen. If there are 

any that are not as important, model how students can get rid of them. 
d. Drag the remaining important words around on the bottom of the Smart Board to make 

a sentence.  
e. If you are missing words (such as “a”, “and”, or “the”) you can write them in or use them 

from the text section if they are in there.  
f. Read the sentence out loud to students to make sure it makes sense, and explain that it 

summarizes the section.  
“We do” 

• Read the next section (the next Smart Board page) and have the class help you will the magnet 
summary: 

a. Read the section of the text out loud to the class. 
b. Pause at the end of each line and ask students if they think any words in that line were 

important. 
c. If there were important words, have students drag them down towards the magnet.  
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Technology 
pages: 
 
Student pages: 

d. After reading the entire section, ask students to check if there are any other important 
words that were missed, and drag them (or have students drag them) to the bottom by 
the magnet.  

e. Ask the class if any of the words they dragged to the bottom are not needed. If there are 
unneeded words, have students drag them aside.  

f. Ask the class how might they make a sentence using the words at the bottom? 
g. Allow students to come to the board to arrange the sentence or write in additional 

words. 
“You do” 

• Distribute the graphic organizer to each student. 
• Encourage students to annotate the quotes from the text 

a. Students may benefit from using colored pencils, markers, or highlighters to annotate 
the quote.  

• Students will write the words they found important in the next box of the graphic organizer.  
a. Encourage students to cross out things or erase. This part of the process is not perfect. 

• Using the important words they chose, students will write a sentence in the next box of the 
organizer. 

a. Remind students that just like on the board, words may need to be added in order for 
the sentence to make sense.   

 
Pages 4-6 (inserted below) 

 
 
Lesson 2 Graphic Organizer (inserted below) 
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Objective: 
 
Procedure  
Lesson Three: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students will sort pieces of the text into what is “important” and what is just “interesting” in order to 
understand what key points in the text are important. 
 

Introduction/ Hook 
• Ask students the question “have you ever listened to someone tell a story, and realized some of 

the things they said weren’t important to the story?” 
a. Students may get very into it. Allow for a few students to share a personal connection. 

• Discuss the difference between “important information” and “interesting information”:  
a. Important information helps you understand the story 
b. Interesting information is just cool to know. Interesting information could be left out 

and the story would not lose anything.  
 
“I do”  

• Give an example of a story: 
a. Example: “I woke up this morning. I ate a muffin, took a shower, brushed my teeth, and 

got dressed in my pink dress. I walked down to the bus stop, but as I was walking, I saw 
the bus leave. I missed the bus! I ran to catch up, but it was no use. I ended up getting to 
school late today because I had to wait for the next bus.” 

• Ask students what part of that story was important to the story: 
a. Answers will most likely be that you woke up, you missed the bus, and you were late to 

school. 
• Ask students what part of that story was interesting: 

a. The desired answer would be that you ate a muffin and wore a pink dress. Students may 
try to argue and say that those are important. Explain that they do not really contribute 
to you missing the bus and being late, so they are not important.  

 
 “We do” 

• Look back at the beginning of the book, specifically the first few pages. 
• Explain how this example from the book can help us understand the difference between 

important information and interesting information:  
a. Jane getting sick and feeling unwanted was important because it helped her relate to 

the poor people in her community.  
b. Jane reading lots of books with her father was interesting because it did not make a 

huge difference in the story. 
“You do” 
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Technology 
pages: 
 
Student pages: 

• Distribute the “Interesting vs. Important” graphic organizer . 
• Ask students to sort the statements into which are important and which are interesting.  

a. Allow for discussion or partner work so that students can verbally express why they 
feel a statement goes where it does.  

“Bring it Back Together”  
• Go through each statement with the class. Ask students whether they think that statement is 

important or interesting. 
• Have students move the statements into the vortex based on what they think. 
• If a statement is put in the wrong place, ask students why they chose to put it there. 
• Explain any statements students are confused about.  

 
Pages 7 and 8 (inserted below) 
 
 
Lesson 3 “Interesting vs. Important” graphic organizer (inserted below)  

 
 
Objective: 
 
Procedure 
Lesson Four: 
 
 
 
 
 
 
 
 
 
 

Students will illustrate an example of the Hull House using evidence from the text. 
 

Introduction/ Hook 
• Lead with the questions: “have you ever watched a movie based on a book? Did you read the 

book first? Were things the way you expected them to be?” 
• Explain that when we read, we picture things in our heads. This is called “visualizing”.  
• Give an example: 

a. Ask students to close their eyes while you describe a setting. 
b. “I sat on the lush ground while the sun shone down on my face. My skin was warm, and 

the wind lightly blew my hair across my face.” 
c. Ask students what they pictured while they listened.  
d. One answer may be they pictured a person sitting in the grass in the summer. It’s sunny 

outside and the wind is blowing a bit.  
 



R Orum LUC 

 12 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Technology 
pages: 
 
Student pages: 

“I do” 
• Distribute the copy of the Hull House description from the text.  

a. Make sure there are no Hull House visuals present at the time. The goal is for students 
to picture it themselves based on what they read.  

• Read the section of the text that describes Hull House aloud to the class.  
• While reading, model annotating the visuals in the text by circling or highlighting words you 

think help you visualize Hull House.  
• Begin a list on the Smart Board of visual words you found while reading.  

 “We do” 
• After reading, ask students to look back at the text and circle or highlight any visual words they 

might have missed. 
• Once students are ready, ask them to share out what words they chose. Continue writing the 

list of words on the Smart Board.  
“You do” 

• Distribute the visualizing graphic organizer to each student. 
• Ask the students to write some of the words from the brainstorming list on the top off the 

graphic organizer.  
• Once they have completed the brainstorming, students will draw their own version of Hull 

House with labels. 
a. Emphasize that they must use evidence from the text for their drawing. 

 
 
Pages 9-11 (inserted below) 
 
 
Lesson Four My Hull House Vision graphic organizer 
Copy of Jane Adams’ Hull House excerpt 

 
Objective: 
 
Procedure 
Lesson Five: 
 
 
 

Students will pose questions during the reading in order to give their reading purpose.  
 

Introduction/ Hook 
• Lead with the questions: “have you ever been watching a movie and got really confused? Do 

you ever ask questions when you watch a movie?” 
• Explain that some people ask questions while they are watching and sometimes the people 

they are watching it with find it annoying. 
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Technology 
pages: 
 
Student pages: 

• Even thought it may be annoying while you’re watching a movie, asking questions while you 
are reading makes you a better reader! 

 
“I do” 

• Display the “I wonder” Smart Board Page on the board.  
• Begin reading the section of the text out loud to the class. Pause after mentioning the war in 

Europe to point to the question “which countries were at war?” 
“We do” 

• Continue reading the section, pausing at the end of the page. 
• Ask students if they have any other questions so far from the reading. 
• If students have a question, record it on the list on the board.  
• If students do not have a question, prompt them: 

a. What do we know about WWI? Do we know why they are fighting or what they are 
fighting over? 

“You do” 
• Distribute the Asking Questions graphic organizer to each student.  
• Explain that while they read, they will continue to record questions on one side of the 

organizer. After they read, they will look and see if those questions were answered. 
• Students continue reading the section, recording questions they have while reading on the 

graphic organizer. 
a. It may be best to put students in pairs or small groups so that they can help remind 

each other to pause and ask questions.  
• After reading, have students look at their questions and think if any of them were answered 

during the reading.  
a. If the questions were answered, have students record the answers next to the 

questions. 
 

Pages 12 and 13 (inserted below) 
 
 
Lesson Five Asking Questions graphic organizer (inserted below) 
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Objective: 
 
Procedure 
Lesson Six: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Students will put events into chronological order in order to understand how Jane’s life made her the person 
she was.  
 
Introduction/ Hook 

• Remind students that even though Dangerous Jane is a picture book, there is a lot of information in it. 
• Ask the question “how can we remember all the important information from this book?”  
• Explain that because there were so many important events in Jane’s life, it may be hard to keep them 

in order. 
• Remind students that when we finish reading or watching something, someone may ask us what 

happened. Putting the events in order helps us remember what happened in the story and what the 
story was about.  

“I do” 
• Display the Events Smart Board page on the board. 
• Explain the activity to the class:  

a. Using the story, we will be putting the events in order from first to last.  
• Model where to start the activity:  

a. A good place to start would be somewhere there is a clear beginning. For this story, students 
should start with Jane being born.  

• Move the event of Jane’s birth to the top of the list on the Smart Board. 
“We do” 

• Ask students what comes after Jane being born. 
a. Encourage students to look back at the text to help them; it is not cheating!  

• Move the event below Jane’s birth in the list on the Smart Board. 
 
“You do” 

• Distribute the Putting Jane’s Life in Order graphic organizer to each student. 
• Distribute the second page with the actual events to each student.  
• Explain the directions for this activity to the class: 

a. Students will cut out the events on page two 
b. Once they have cut out the events, they will arrange them in order from first to last.  
c. **Suggested** before students glue, check with a teacher to make sure it is correct.  

• Allow students to complete the activity. 
Bring it Back Together 

• Ask students for the correct order for the events. 
• Select students to come to the board and move the events to where they go. 
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Technology 
pages: 
 
Student pages: 

 
Pages 14 and 15 
 
Lesson 6 Putting Jane’s Life in Order graphic organizer  
Page 2 of Putting Jane’s Life in Order with the events to cut out 

 
 
 Plans for 
Formative and 
Summative 
Assessment 
linked to 
standards and 
learning 
outcomes 
(objectives) 
 

Formative Assessments: 
Lesson One: At the end of the Predict-O-Gram, students write a one sentence prediction of the story using the 
words. 
Lesson Two: Collect magnet summaries to see what words students find “important” and how they 
comprehend the story. 
Lesson Three: Collect the fact sort to assess what pieces of information students felt were “important”. 
Lesson Four: Compare the labeled drawings to the description of the Hull House. Did students use evidence 
from the text? 
Lesson Five: Read over students’ questions and check to see if they were answered. What were the students 
thinking about? 
Lesson Six: Collect the sequence of events to check and see if students were using the text to help them. Why 
did students mix up events (if they did)? 
 
Summative Assessment: 
Choose one event from the sequencing activity. How did this event help Jane win the Nobel Peace 
Prize? 
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Technology Pages 

 
Page 1 

 
Page 2 

 

 
Page 3 

 
Page 4 
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Page 5 
 

Page 6 
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